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1. INTRODUCTION

The advancement of science and technology in the 21+t century demands that students master six
core competencies, known as the 6Cs, which include critical thinking, creativity, collaboration,
communication, citizenship, and character. These skills serve as the foundation of deep learning that
prepares students to become competent, responsible, and adaptive individuals in the face of change
(Karim et al., 2020).Mastery of the 6Cs enables students to develop academic abilities alongside social-
emotional skills that are relevant to life in the digital era (Care, 2018).

In Indonesian language learning, communicative competence is realized through four language
skills, namely listening and reading as receptive skills, and speaking and writing as productive skills
(Ilham, 2020). Among these skills, speaking plays a crucial role in social interaction. Interactive
instruction has been shown to enhance speaking ability within the students’ self-environment (Fatimah
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Omar et al., 2020). This skill is particularly relevant in negotiation text learning, as it trains students to
express opinions, defend arguments, and reach agreements in a respectful manner. Speaking in
negotiation contexts involves both linguistic and non-linguistic aspects that collectively determine the
effectiveness of communication and the success of reaching a mutual agreement (Subhayni et al., 2017).
This view is reinforced by Tarigan (2015), who asserts that speaking ability encompasses not only
linguistic accuracy but also the speaker’s capacity to adapt utterances to communicative goals and
situational demands. The negotiation text itself is structured around a bargaining process involving
orientation, request, fulfillment, offer, agreement, purchase, and closing stages, all of which must be
integrated into negotiation speaking instruction (Debby & Melissa, 2020). Therefore, negotiation
speaking ability constitutes an essential competency that needs to be developed among senior high
school students (Andrianto et al., 2024).

The National Assessment (AN) report by the Ministry of Education, Culture, Research, and
Technology in 2023 revealed that the speaking ability of senior high school students remains low,
particularly in conveying ideas orally. Studies have found that this condition is influenced by passive
attitudes, feelings of embarrassment, a lack of self-confidence, and limited participation in discussion
activities, resulting in a monotonous learning atmosphere (Susanto et al., 2025). Negotiation speaking
skills are also found to be low due to insufficient opportunities for practice in the classroom (Bahtiar et
al.,, 2024); (Nasir et al., 2023; (Sulastri, 2025). These findings underscore the urgent need for negotiation
speaking instruction that is practical and contextually grounded.

Furthermore, student disengagement during the learning process has been identified as a
contributing factor to declining learning motivation. This situation is largely driven by teacher-centered
instructional models that offer minimal student interaction (Rostinah et al., 2023). Consequently, there
is a growing need for instructional innovation that positions students as active participants through
direct, hands-on experience. Experience-based approaches have been proven effective in enhancing
language proficiency, deepening conceptual understanding, and fostering collaborative and critical
thinking skills (Morris, 2020; Rahmi, 2024).

The rapid advancement of digital technology has shifted the paradigm of education toward more
student-centered approaches. Generation Z is characterized by visual learning preferences, quick
adaptability, and a strong inclination toward interactive content (Amalia et al., 2024). This shift aligns
with constructivist theory, which asserts that knowledge is constructed through students’ active
engagement in the learning process, social interaction, and reflection (Amma et al., 2021). Rooted in
Vygotsky’s sociocultural perspective, this theory emphasizes that learning is fundamentally a social
process in which students develop understanding through collaboration, dialogue, and scaffolding
within their Zone of Proximal Development (Mishra, 2023). In this framework, the teacher serves not
as a transmitter of knowledge but as a facilitator who creates meaningful learning experiences that
encourage students to actively construct their own understanding. Social media has become an integral
part of adolescents’ daily lives, and its incorporation into education serves as a platform for interaction,
communication, collaboration, and the exchange of learning materials (Perez et al., 2023).

The simulation learning model is an instructional approach that places students in simulated real-
life situations to build conceptual understanding while simultaneously developing practical skills
through direct experience. Taniredja (2011) explains that in simulation-based learning, students are
invited to assume specific roles, resolve problems, and actively interact with one another. In Indonesian
language learning, particularly in the speaking domain, this approach is highly relevant as it
encourages students to perform confidently, communicate effectively, and understand how to deliver
utterances appropriately according to context, encompassing conversational structure, polite language
choices, and appropriate intonation.

The integration of TikTok as a supporting medium in simulation learning is capable of creating a
more engaging and relevant learning experience, particularly for Generation Z students who are
familiar with digital content. Through its short video features and dynamic visual display, TikTok can
serve as a platform for students to record their speaking practice, showcase simulation results, and
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reflect on their learning process. It is stated that the presence of social media such as TikTok in
simulation activities encourages students to be more enthusiastic and creative in learning (Perez et al.,
2023).Similarly, it is affirmed that video recording activities on TikTok can help students independently
improve their articulation and speaking intonation. Furthermore, it is added that the interaction and
feedback features available on the platform further strengthen student engagement and communicative
competence in learning activities (Kusumah et al., 2025).

Among the most widely used social media platforms, TikTok stands out with approximately 160
million active users in Indonesia as of 2025. Originally adopted as an entertainment medium, TikTok
has increasingly been utilized in educational settings through the concept of cognitive microlearning a
pedagogical strategy that delivers subject matter in brief, focused video segments designed to align
with the brain’s limited working memory capacity, thereby reducing cognitive load and facilitating
deeper encoding of information (Sweller, 2023; Conde-Caballero et al., 2023). Unlike conventional video
media, which typically presents instructional content in a one-directional, passive format with no
opportunity for immediate social response, TikTok’s platform architecture incorporates community-
based feedback mechanisms including comments, duet features, and collaborative sharing that
transform passive viewing into an interactive social learning experience (MacKinnon et al., 2021). This
distinction is pedagogically significant conventional video restricts learners to the role of observer,
whereas TikTok enables peer response and co-construction of meaning, features that are particularly
conducive to bridging students’ Zone of Proximal Development (ZPD) through social scaffolding
(Mishra, 2023).

A study conducted by Isniwati (2022), demonstrated a significant improvement in teacher activity,
student engagement, and speaking ability following the implementation of a learning approach
incorporating contextual simulation. A similar finding was reported by Nurlaili, et al. (2025), who
established that the simulation learning model bears a strong relationship with the enhancement of
students’ negotiation text writing skills. Drawing upon these cumulative findings, it can be concluded
that the implementation of a simulation learning model that provides authentic classroom experiences
holds considerable potential as an effective solution to address student disengagement and to improve
language proficiency, as task-based contextual practice encourages active communicative interaction
(Ellis et al., 2019).

In its application, the simulation learning model can be integrated with TikTok as a supporting
medium. The delivery of instructional materials through a combination of text, images, audio, and
video has been proven more effective in enhancing students” comprehension and retention compared
to the use of a single type of media alone (Brown & Davis, 2024). Through the use of TikTok, students
are able to record their simulations, review their performance, publish the results, and engage in
discussions, thereby providing opportunities for both individual and collective reflection.

The integration of TikTok-assisted simulation learning opens broader opportunities for students
to develop speaking skills, such as negotiation, in a more contextual and interactive manner that aligns
with the characteristics of the digital generation. This innovation not only has the potential to
strengthen communicative competence, but also to foster greater self-confidence and critical thinking
skills when students are confronted with real-life situations.

Prior studies in this domain can be mapped thematically across three clusters. The first cluster
addresses simulation-based learning without digital integration Wikaningtyas (2023) employed a
seminar simulation model to improve student learning outcomes, and Rostinah et al. (2023) applied
simulation learning to enhance academic achievement in informational and text-based materials ;
however, neither study incorporated digital media, leaving the potential of technology-mediated
interaction unexplored. The second cluster examines TikTok as a speaking medium without a
structured learning model several studies have utilized TikTok to support speaking instruction (Conde-
Caballero et al., 2023 ;Anitia et al., 2025),yet without anchoring the intervention in a specific pedagogical
framework, resulting in limited scaffolding for students’ communicative development. The third
cluster concerns negotiation text competence through non-digital approaches. Nurlaili et al. (2025)
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established a relationship between simulation learning and the improvement of negotiation text writing
skills, through speaking skills and digital mediation were not addressed. Across all three clusters, a
shared limitation emerges conventional or single-mode media fail to provide the interactive,
community-driven feedback that is essential for bridging learners’ ZPD in the context of negotiation
speaking. No prior study has converged these three strands by integrating TikTok’s community-based
feedback features within a simulation learning model specifically designed for negotiation speaking
instruction.

Drawing on the gaps identified in the literature, the theoretical-pedagogical novelty of this study
lies in its integration of three complementary frameworks Vygotsky’s sociocultural theory particularly
the concept of the Zone of Proximal Development as the theoretical foundation for collaborative and
dialogic learning Mishra (2023) cognitive microlearning as the instructional design principle
operationalized through TikTok’s short-video format (Sweller, 2023); and simulation-based learning as
the pedagogical structure that situates students in authentic communicative contexts. By embedding
TikTok’s community-based feedback features within a simulation framework, this study positions peer
interaction and social response as active scaffolding mechanisms that bridge students” ZPD a function
that conventional video media, lacking interactivity, cannot fulfill (MacKinnon et al., 2021). This
convergence constitutes a theoretically grounded and pedagogically distinctive contribution to the field
of digital language learning.

Based on the problems identified and the literature review above, this study aims to describe the
implementation of a TikTok-assisted simulation learning model in negotiation speaking instruction
among tenth-grade senior high school students and to examine its effect on the improvement of
negotiation speaking skills. A quasi-experimental approach was adopted in this study, incorporating a
non-equivalent control group design, in which one class served as the experimental group receiving
TikTok-assisted simulation learning and another class served as the control group receiving
conventional instruction. This study is expected to provide an innovative instructional model that not
only enhances negotiation speaking skills but also leverages digital technology that is already familiar
to students in their daily lives, so that the findings of this research can contribute to active, contextual,
and contemporary language learning that is relevant to the demands of the modern era.

2. METHODS

This study employed a quantitative approach utilizing a quasi-experimental design, particularly
a nonequivalent control group design (Creswell, 2018). Two classes were included an experimental
class using a TikTok-assisted simulation learning model and a control class using conventional
learning. Each class received a pretest and posttest to evaluate the degree of improvement in students’
negotiation speaking skills (Sugiyono, 2022).

The study was carried out at SMAN 1 Bandung throughout the even semester of the 2025/2026
academic year, with the population consisting of all Grade X students.

Table 2.1 Sample Data of Grade X Students at SMAN 1 Bandung

X-3 Experimental 16 28 44 36
X-1 Control 15 27 42 36

The initial sample size of class X-3 as the experimental group was 44 students, while class X-1 as
the control group comprised 42 students. Both classes were selected through purposive sampling based
on measurable criteria, including equivalence in academic ability and comparable learning behavior.
This was further supported by discussions with the subject teacher, who confirmed that both classes
showed no significant differences in academic ability or learning habits, and that neither class had
received any prior special instructional treatment.
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The equivalence of both classes was also empirically evidenced through the pretest results, in
which class X-3 obtained a mean score of 69 and class X-1 obtained a mean score of 70, indicating that
the initial abilities of both groups were at nearly the same level. To further verify this statistically, a
homogeneity test was conducted on the pretest data, with the results presented in Table 2.2 below.

Table 2.2 Test of Homogeneity of Variance Pretest

Pretest Based on Mean 0.706 1 70 0.404
Based on Median 0.603 1 70 0.440
Based on Median and 0.603 1 69.898 0.440
with adjusted df
Based on Trimmed 0.670 1 70 0.416
Mean

This was statistically confirmed through the Levene’s Test for Homogeneity of Variance conducted
on the pretest data, which yielded a Levene Statistic of 0.706 (based on mean) with a significance value
of p=0.404 (p > 0.05), indicating that the variances of both classes were not significantly different. These
results confirm that the two classes were statistically homogeneous prior to the intervention, thereby
strengthening the validity of the purposive sample selection. However, as several students did not
participate in the posttest, the final sample size of each class was adjusted to 36 students to maintain
intergroup balance in accordance with principles of quasi-experimental research (Sugiyono, 2022).

This study employed four data collection instruments. First, a test instrument comprised a
negotiation speaking skills assessment rubric covering five aspects: pronunciation accuracy, word
choice, speaking fluency, topic mastery, and text structure accuracy, all of which had been validated by
an Indonesian language learning expert. Data collection was carried out through pretests and posttests
administered to both groups. Second, observation was employed to track student engagement
throughout the learning process. Third, a questionnaire was administered to measure students’
responses and views toward the TikTok-assisted simulation learning model. Fourth, documentation in
the form of audio recordings and transcripts of simulation results served as authentic evidence as well
as supporting analytical material.

The data were analyzed through a series of sequential statistical tests, including a reliability test to
ensure instrument consistency, a normality test using the Shapiro-Wilk to examine the distribution of
pretest and posttest data, and a homogeneity test to verify the equality of variances between the
experimental and control groups as a prerequisite for hypothesis testing. Since the pretest data of the
control group were not normally distributed and thus the parametric assumptions were not met,
hypothesis testing was conducted using the non-parametric Mann-Whitney U test. This test was
selected to compare the posttest results of both groups in order to identify whether a significant
difference existed, and also because it does not require a normal distribution, thereby still yielding
statistically valid results.

In addition, the N-Gain test was applied to assess the degree of enhancement in students’
negotiation speaking skills from pre-to-post-treatment. The N-Gain category was determined based on
the following criteria: high (g > 0.7), medium (0.3 < g <0.7), and low (g < 0.3). A significance level of p
< 0.05 was applied as the criterion for determining the significance of the differences between the two
groups.

3. FINDINGS AND DISCUSSION

Findings

The experimental class underwent four meetings of simulation-based learning assisted by TikTok,
each lasting 2 x 45 minutes. Following the simulation model syntax proposed by Taniredja (2011) the
learning process consisted of three stages: preparation, implementation, and evaluation. In the first
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meeting, students were introduced to negotiation texts and formed groups to draft a negotiation
framework. The second meeting focused on developing a full negotiation scenario via Google Docs
under teacher supervision. In the third meeting, students practiced, recorded, and uploaded their
negotiation simulations to TikTok. Finally, the fourth meeting served as an evaluation session in which
students watched and commented on each group’s video through the TikTok comment feature.
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Figure 1. As part of the simulation learning model implementation, students uploaded their
negotiation simulation videos to TikTok, allowing other groups to review and provide constructive
comments on their performances.

Following the completion of the treatment, pretest and posttest data were collected from both
classes. Prior to hypothesis testing, a normality test was conducted using the Shapiro-Wilk test, given
the sample size of 36 students per class. The results are presented in Table 3.1 below.

Table 3.1 Normality Test of Experimental Class and Control Class

Experimental (X-3) Pre-test 0.968 36 0.362 Normal
Post-test 0.960 36 0.209 Normal

Control (X-1) Pre-test 0.919 36 0.012 Not Normal
Post-test 0.949 36 0.095 Normal

Normality testing was conducted separately for each class using the Shapiro-Wilk test. As
presented, the experimental class pretest and posttest data were both normally distributed, with
significance values of 0.362 and 0.209 respectively, both exceeding the > 0.05 threshold. Similarly, the
control class posttest data were normally distributed with 0.095. However, the control class pretest data
were not normally distributed, as indicated by a significance value of 0.012, which falls below the > 0.05
threshold. Since the normality assumption was not fully met across all data sets, hypothesis testing was
subsequently conducted using the non-parametric Mann-Whitney U test, which does not require the
assumption of a normal distribution.
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Table 3.2 Test for Homogeneity of Variance Pre-test and Post-test

Pre-test 0.706 1 70 0.404 Homogeneous
Post-test 1.367 1 70 0.246 Homogeneous

The homogeneity test was conducted using Levene’s test based on the mean. The results showed
that both the pre-test and post-test data were homogeneous, with significance values of 0.404 and 0.246
respectively, both exceeding the > 0,05 threshold. This indicates that the variances between the
experimental and control classes were equal, confirming that the two classes possessed comparable
characteristics for further comparative analysis.

Table 3.3 Mann-Whitney U Test Results

Mann-Whitney U 213.500
Wilcoxon W 879.500
zZ -4.906
Asymp.Sig. (2-tailed) 0.000

Hypothesis testing was conducted using the Mann-Whitney U test. As presented in Table 3.3, the
test an Asymp. Sig. (2-tailed) value of 0.000 (p < 0.05). This indicates that there is a statistically
significant difference in negotiation speaking skills between the experimental class and the control class
following the treatment with the experimental class demonstrating superior performance.

Table 3.4 N-Gain Descriptive Statistics

Experimental 36 0 1 0.59 0.174 Moderate
(X-3)
Control 36 0 1 0.28 0.189 Low
X-1)

The N-Gain analysis revealed the experimental class obtained an average score of 0.59, classified
as moderate, whereas the control class averaged 0.28, classified as low. These results indicate that
learning outcome improvements were greater in the experimental class, suggesting that the treatment
applied had a positive impact on student achievement.

Discussion

The results indicate that both classes showed improvement in negotiation speaking skills;
however, the experimental class demonstrated a significantly greater improvement than the control
class. Students in the experimental class showed better pronunciation, more polite and persuasive
diction, improved fluency, stronger topic mastery, and more structured delivery, whereas the control
class showed only modest improvement.

The findings confirm that TikTok-assisted simulation learning positively influenced students’
negotiation speaking skills. This is consistent with Taniredja (2011), who argues that simulation
learning allows students to experience real-world situations in the classroom, enabling them to
understand concepts and roles through direct experience as if in real conditions. Through negotiation
simulations combined with Tiktok, students not only learned theoretically but also gained authentic
practical experience, making learning more meaningful.
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The simulation learning model assisted by TikTok proved more effective in enhancing students’
negotiation speaking skills than conventional learning methods, as evidenced by the significantly
higher improvement in the experimental class across all five assessed aspects. Among the five assessed
aspects, word choice (diction) and negotiation text structure accuracy showed particularly notable
gains in the experimental class. From a psycholinguistic perspective, this improvement can be
attributed to the process of repeated short-video recording inherent in TikTok-assisted learning. Each
time students re-recorded their negotiation simulations, they were compelled to engage in self-
monitoring a metacognitive process in which learners evaluate and regulate their own linguistic (T.
Wang & Zeng, 2026). This iterative rehearsal process activates working memory and deepens lexical
encoding, enabling students to internalize contextually appropriate negotiation vocabulary such as
polite offers, counter proposals, and closing expressions more effectively than a single performance
would allow (Sweller, 2023). The act of reviewing their own recordings further triggered self-correction
of diction, as students became consciously aware of lexical choices that sounded unnatural or imprecise
when heard through playback.

From a sociolinguistic perspective, the improvement in text structure accuracy can be explained
through the concept of audience design (Whitehouse et al., 2026), whereby speakers adjust their
linguistic choices in response to an anticipated audience. In the TikTok environment, students were
aware that their negotiation videos would be publicly viewed and commented on by peers, which
created a heightened sense of communicative accountability. This social pressure motivated students
to adhere more carefully to the negotiation text structure comprising orientation, request, offer,
agreement, and closing stages as deviating from this structure would be immediately visible to their
audience. Furthermore, the community-based feedback mechanism of TikTok, in which peers left
comments on each group’s performance, functioned as a form of social scaffolding within students’
Zone of Proximal Development (Mishra, 2023).Students received immediate, contextually relevant
feedback from more capable peers, enabling them to identify and correct structural weaknesses in
subsequent performances. This dynamic of peer evaluation and social accountability absent in
conventional learning constitutes the primary sociolinguistic mechanism through which TikTok-
assisted simulation produced significantly greater gains in diction and structural accuracy. Although
the experimental class demonstrated meaningfully greater gains than the control class, the moderate
N-Gain category suggests that the model has not yet reached its full pedagogical potential. This plateau
may be attributed to the limited number of treatment sessions (four meetings) and the varying degrees
of students’ prior digital literacy, which influenced the quality of their TikTok-based simulation
outputs. Future implementations should consider extending the instructional cycle and providing
scaffolded digital training prior to the intervention to maximize learning outcomes.

The process of repeatedly recording short negotiation videos on TikTok constitutes a distinctive
pedagogical mechanism that warrants elaboration from both psycholinguistic and sociolinguistic
standpoints. Psycholinguistically, repeated recording engages the noticing hypothesis. Through video-
based formative practices, learners are prompted to consciously monitor their own performance, notice
structural or linguistic gaps and progressively mitigate speaking anxiety while refining their output
(Zheng et al., 2023), which posits that learners must consciously notice a linguistic feature in their input
or output before it can be acquired. When students rewatched their own recorded videos, they were
exposed to their own linguistic output as a form of input, a process known as output as input (Ardyasti
et al., 2024), which heightened their awareness of pronunciation inaccuracies, disfluencies, and
inappropriate lexical choices. This cycle of production, self-observation and reproduction mirrors the
output hypothesis, in which the act of producing language pushes learners to notice gaps between their
current interlanguage and the target form, thereby triggering deeper syntactic and lexical processing
(D. Wang & Wang, 2026). The short video format of TikTok further reinforces extraneous cognitive load
and directs attentional resources toward specific linguistic features (Sweller, 2023).

Sociolinguistically, the public and semi-permanent nature of TikTok videos transforms the
recording activity from a private rehearsal into a social communicative event. According to Arianto
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(2024) recent application of Goffman’s concept of performance and self-presentation to TikTok,
individuals modify their linguistic behavior when they are aware of being observed by an audience,
which activates face-saving strategies and politeness norms directly relevant to negotiation discourse.
The comment feature further introduces an element of dialogic interaction: peers written responses to
video performances constitute a form of written corrective feedback that, when internalized by the
performers, supports the development of sociolinguistic competence the ability to use language
appropriately in social contexts (Kusumah et al., 2025). Additionally, creating content for a public
digital audience encourages learners to pay greater attention to their communicative appropriateness
and register, thereby fostering sociolinguistic awareness during speaking tasks (Waode, 2024). Thus,
the iterative video recording process on TikTok does not merely function as a rehearsal tool, but as a
socially embedded communicative practice that simultaneously develops students’ psycholinguistic
accuracy and sociolinguistic appropriateness in negotiation speaking.

Furthermore, the questionnaire results confirmed that TikTok-assisted simulation positively
influenced students' motivation, confidence, and self-reflection through its video editing and comment
features. Although a small number of students showed less enthusiasm, the overall response was
positive. This supports the claim that multimedia-based instruction combining text, images, audio, and
video is more effective in enhancing student comprehension and retention (Conde-Caballero et al.,
2023).; Mayer, 2021)

4. CONCLUSION

The findings of this study carry theoretical implications that extend beyond the local context of
Indonesian language instruction. This study provides empirical evidence that peer scaffolding through
community-based feedback on social media platforms can effectively bridge students’ learning gaps in
digitally mediated environments, a contribution relevant to language education globally. The iterative
TikTok recording process demonstrates that the cycle of producing, reviewing, and revising language
output operates effectively beyond traditional classroom tasks and is equally activated through
technology-mediated performance. This study suggests that educators may strategically repurpose
existing consumer platforms to achieve cognitively optimized instruction without purpose-built
educational technology, an implication relevant to instructional design on a global scale. The
significantly greater gains in diction and text structure in the experimental class support the claim that
public digital performance spaces constitute a more ecologically valid context for developing
communicative and sociolinguistic competence than conventional classroom role play. Practically, the
structured framework developed in this study offers a replicable model adaptable to other
communicative genres, languages, and cultural contexts, while future research is encouraged to
examine its long-term effects across different proficiency levels and language skills.

Acknowledgments: Gratitude is extended to all who have contributed to this research. Particular thanks go to the
academic supervisors for their guidance, the school and teachers for granting research access, and the respondents
for their participation. The support of all parties played a vital role in ensuring the research ran smoothly.

REFERENCES

Amalia, R., Ismail, Lodang, H., Jumadi, O., & Mu’nisa, A. (2024). Pemanfaatan Aplikasi Tiktok sebagai
Media Pembelajaran Biologi di SMK Farmasi Yamasi Makassar. Jurnal Hasil-Hasil Pengabdian Dan
Pemberdayaan Masyarakat, 3(1), 184-"190. https://doi.org/10.35580/JHP2M.V311.2905

Amna Saleem, Huma Kausar, & Farah Deeba. (2021). Social Constructivism: A New Paradigm in
Teaching and Learning Environment. PERENNIAL JOURNAL OF HISTORY, 2(2), 403-421.
https://doi.org/10.52700/pjh.v2i2.86

Andrianto, F., Riyanawati, D. S. & Ulfiyani, S. (2024). Analisis Penerapan Media Realia
pada Keterampilan Berbicara Teks Negosiasi Peserta Didik kelas X SMK Negeri 4 Semarang.

Sofia Yanifah, Isah Cahyani, Novi Resmini, Encep Kusumah, Teti Sobari / Integrating Digital Microlearning into Pragmatic Instruction:
TikTok-Assisted Simulation in Negotiation Speaking Education



EDUKASIA: Jurnal Pendidikan dan Pembelajaran, Vol. 7, 2 (July-December, 2026) 770 of 772

Innovative: Journal of Social Science Research, 4(4), 13810-13817.
https://doi.org/10.31004/INNOVATIVE.V414.14404

Anitia, R. Y., ElImustian, E., & Permatasari, S. (2025). Pengaruh Penggunaan Aplikasi Tiktok terhadap
Keterampilan Berbicara Siswa Kelas IX SMPN 1 Kampa. Jurnal Basataka (JBT), 8(2), 1428-1435.
https://doi.org/10.36277/BASATAKA.V812.1102

Ardyasti, T., SilmaHadana, H., Sa’adah, N., Utomo, A. P. Y., Ngabiyanto, N., Rakhmat, N., & Sukawati,
I. (2024). Pemanfaatan Aplikasi TikTok pada Pembelajaran Teks Negosiasi Kelas X SMA Negeri
11 Semarang. Morfologi: Jurnal Ilmu Pendidikan, Bahasa, Sastra Dan Budaya, 2(5), 276-288.
https://doi.org/10.61132/MORFOLOGI.V215.984

Arianto, A. (2024). University students’ self-presentation on Tiktok in the context of group
communication. Jurnal Studi Komunikasi (Indonesian Journal of Communications Studies), 8§(1), 151—
162. https://doi.org/10.25139/jsk.v8i1.6996

Aris Susanto, O., Sudiah, L., Guru Sekolah Dasar, P., & Pelita Nusantara Buton, S. (2025). Peningkatan
Keterampilan Berbicara Bahasa Indonesia melalui Penerapan Metode Permainan Simulasi pada
Siswa Kelas V SD Negeri 65 BUTON. Journal of Innovation Research and Knowledge, 4(8), 6243—6258.
https://doi.org/10.53625/JIRK.V418.9774

Brown, T., & D. S. (2024). Leveraging Tiktok’s Duet Feature in Language Clasrooms. Journal of Digital
Pedagogy, 5(1), 23-37.

Care, E., G. P., & W. M. (2018). Assessment and Teaching of 21st Century Skills: Research and Applications.
Springer. Springer International Publishing.

Conde-Caballero, D., Carlos, -, Castillo-Sarmiento, A., Ballesteros-Yanez, 1., Rivero-Jiménez, B.,
Lorenzo, -, & -Juarez, M. (2023). Microlearning through TikTok in Higher Education. An evaluation of
uses and potentials. 29, 2365-2385. https://doi.org/10.1007/s10639-023-11904-4

David Bahtiar, M., Nisak, R. Z., Putri, R., Fikri Zulfikar, M., Abdul, M., & Kafabih, H. (2024).
Implementasi Metode Bermain Peran dalam Keterampilan Berbicara pada Pembelajaran Teks
Negosiasi. Narasi: Jurnal Kajian Bahasa, Sastra Indonesia, Dan Pengajarannya, 2(2), 161-176.
https://doi.org/10.30762/NARASI.V212.3808

Debby dan Melissa. (2020). Teks Negosiasi. Medan: Guepedia.
https://books.google.co.id/books/about/Teks_Negosiasi.html?id=y_5LEAAAQBA]J&redir_esc=y

Ellis, R., Skehan, P., Li, S., Shintani, N., & Lambert, C. (2019). Task-based language teaching: Theory
and  practice.  Task-Based  Language  Teaching:  Theory  and  Practice,  1-418.
https://doi.org/10.1017/9781108643689

Fatimah Omar, S., Sutan Ahmad Nawi, H., Shahrom Tengku Shahdan, T., Wong Mee Mee, R., Seong
Pek, L., Syamilah Che Yob, F., Selangor, U., Jaya Campus, B., & Darul Ehsan, S. (2020). Interactive
language learning activities for learners’ communicative ability. International Journal of Evaluation
and Research in Education (IJERE), 9(4), 1010-1016. https://doi.org/10.11591/ijere.v9i4.20605

Ilham, M. , & W. I. A. (2020). KETERAMPILAN BERBICARA: PENGANTAR KETERAMPILAN
BERBAHASA. Pasuruan: Lembaga Academic & Research Institute.
https://books.google.co.id/books?hl=id&lr=&id=WUTZDwAAQBA]&oi=fnd&pg=PP1&dq=keter
ampilant+berbicara+ilhamé&ots=RtSd5pEucné&sig=nB6KWSym5IMi4Y cQWKxm6B3h4q0&redir_e
sc=y#v=onepage&qg=keterampilan%?20berbicara%20ilham&f=false

Isniwati, I. (2022). Penerapan Metode Simulasi untuk Meningkatkan Kemampuan Berbicara dalam
Mata Pelajaran Bahasa Indonesia pada Siswa Kelas V SDN 9 Ampenan. Realita : Jurnal Bimbingan
Dan Konseling, 7(2), 1706-1717. https://doi.org/10.33394/REALITA.V712.5909

Karim, E., Azah, N.’, Safran, A., Shuib, H., Hamzah, H., Hashim, N., Mohd, D., & Salleh, P. (2020). 6C
Levels among Trainee Teachers upon the Implementation of NPDL in a Teacher Training
Institute. In International Journal of Innovation, Creativity and Change. www.ijicc.net (Vol. 11, Number
11). www ijicc.net

Sofia Yanifah, Isah Cahyani, Novi Resmini, Encep Kusumah, Teti Sobari / Integrating Digital Microlearning into Pragmatic Instruction:
TikTok-Assisted Simulation in Negotiation Speaking Education



EDUKASIA: Jurnal Pendidikan dan Pembelajaran, Vol. 7, 2 (July-December, 2026) 771 of 772

Kusumah, R. A, Firdaus, Y. A., & Irham, F. M. (2025). Tiktok as a Learning Media for Improving The
Students” Speaking Skills. Journal of English Education and Teacher Trainer, 2(1), 1-14.
https://doi.org/10.15575/EDUCATER.V211.2053

MacKinnon, K. R., Kia, H,, & Lacombe-Duncan, A. (2021a). Examining TikTok’s Potential for
Community-Engaged Digital Knowledge Mobilization With Equity-Seeking Groups. Journal of
Medical Internet Research, 23(12). https://doi.org/10.2196/30315

Mayer, R. E. . (2021). Multimedia learning. 433.
https://books.google.com/books/about/Multimedia_Learning.html?id=MfjDwAAQBA]

Mishra, N. R. (2023). Constructivist Approach to Learning: An Analysis of Pedagogical Models of Social
Constructivist Learning Theory. Journal of Research and Development, 6(01), 22-29.
https://doi.org/10.3126/jrdn.v6i01.55227

Morris, T. H. (2020). Experiential learning — a systematic review and revision of Kolb’s model. Interactive
Learning Environments, 28(8), 1064-1077. https://doi.org/10.1080/10494820.2019.1570279

Nasir, F., Hudiyono, Y., Mulawarman ]I Muara Pahu Kampus Gunung Kelua, U., & Timur, K. (2023).
Pengaruh Kepercayaan Diri, Minat Belajar, dan Peran Orang Tua terhadap Kemampuan
Berbicara Siswa Pada Materi Teks Negosiasi Kelas X SMAN 10 Samarinda. Diglosia: Jurnal Kajian
Bahasa, Sastra, Dan Pengajarannya, 6(1), 65-78. https://doi.org/10.30872/DIGLOSIA.V6I1.603

Nurlaili, I, Yazid, A., Quthny, A., & Hamdiah, M. (2025). Efektivitas Penggunaan Metode Simulation
Based Learning terhadap Pembelajaran Menulis Teks Negosiasi Siswa Kelas X. JURNAL
PENDIDIKAN BAHASA, 15(2), 68-76. https://doi.org/10.37630/JPB.V1512.2855

Perez, E., Manca, S., Fernandez-Pascual, R., & Mc Guckin, C. (2023). A systematic review of social media
as a teaching and learning tool in higher education: A theoretical grounding perspective. Education
and Information Technologies, 28(9), 11921-11950. https://doi.org/10.1007/s10639-023-11647-2

Rahmi, W. (2024). Analytical Study of Experiential Learning: Experiential Learning Theory in Learning
Activities. EDUKASIA Jurnal Pendidikan Dan Pembelajaran, 5(2), 115-126.
https://doi.org/10.62775/EDUKASIA.V512.1113

Rostinah, Negeri, S., & Kabupaten Bima, W. (2023). Penerapan Metode Pembelajaran Simulasi untuk
Meningkatkan Prestasi Belajar Bahasa Indonesia Pokok Bahasan Informasi dan Teks. Jurnal
PenKoMi : Kajian Pendidikan Dan Ekonomi, 6(2), 157-165. https://doi.org/10.33627/PK.62.1279

Subhayni. Sa’adiah. Armia. (2017). KETERAMPILAN BERBICARA . Syiah Kuala University Press.

Sugiyono. (2022). Metode penelitian kuantitatif, kualitatif, dan R&D. Alfabeta.

Sulastri, S. & N. E. (2025). Penerapan Role Playing untuk Meningkatkan Keterampilan Berbicara
Pembelajaran Teks Negosiasi Kelas X-3 SMAN 4 Pontianak. Journal.Upgripnk.Ac.1dS Sulastri, E
Nur’agikah, HU Lovelista, MJA Marpaung, R Rebecha, S LiliantiPROSIDING SEMINAR NASIONAL
PENELITIAN DAN PENGABDIAN KEPADA, 2025¢journal. Upgripnk.Ac.Id.
https://journal.upgripnk.ac.id/index.php/snpp/article/view/8874

Sweller, ]. (2023). Discussion of the special issue on cognitive load theory. British Journal of Educational
Psychology, 93(52), 402-410.
https://doi.org/10.1111/BJEP.12606;PAGEGROUP:STRING:PUBLICATION

Taniredja, T. F. E. M. H. S. (2011). Model-Model Pembelajaran Inovatif (Edisi 2). ALFABETA.

Tarigan, H. G. (2015). Berbicara Sebagai Suatu Keterampilan Berbahasa. CV Angkasa.

Wang, D., & Wang, H. (2026). Exploring the effects of the noticing function of output on second
language learning in a four-stage Chinese-English translation task. Asian-Pacific Journal of Second
and Foreign Language Education 2026 11:1, 11(1), 7-. https://doi.org/10.1186/540862-025-00372-7

Wang, T., & Zeng, G. (2026). A case study approach to the learning effects of self-assessment in
translation learning: evidence and mechanism. Frontiers in Psychology, 16, 1692773.
https://doi.org/10.3389/FPSYG.2025.1692773/TEXT

Waode, W. H. (2024). Using TikTok as a Media to Enhancing Speaking Skills in English Foreign
Language Classroom: A Lesson Learned from ESP Contexts. Journal of Language and Literature
Studies, 4(2), 507-515. https://doi.org/10.36312/JOLLS.V412.1951

Sofia Yanifah, Isah Cahyani, Novi Resmini, Encep Kusumah, Teti Sobari / Integrating Digital Microlearning into Pragmatic Instruction:
TikTok-Assisted Simulation in Negotiation Speaking Education



EDUKASIA: Jurnal Pendidikan dan Pembelajaran, Vol. 7, 2 (July-December, 2026) 772 of 772

Ward Creswell, J. (2018). Research design : qualitative, quantitative, and mixed methods approaches /.
SAGE Publications, Inc. (us), 3-23.
https://books.google.com/books/about/Research_Design.html?hl=id&id=s4ViswEACAA]

Whitehouse, C., Ruder, S., Lin, T. Z., Kurylo, O., Takagi, H., Lam, J., Busetto, N., & Diaz, D. (2026).
MENLO: From Preferences to Proficiency — Evaluating and Modeling Native-like Quality Across 47
Languages. https://mlanthology.org/iclr/2026/whitehouse2026iclr-menlo/

Wikaningtyas, R. (2023). Pengaruh Model Pembelajaran Simulasi Seminar terhadap Peningkatan Hasil
Belajar Mata Kuliah Bahasa Indonesia. Jurnal Pendidikan Dan Pembelajaran Bahasa Indonesia, 12(2),
187-198. https://doi.org/10.23887/JURNAL_BAHASA.V1212.2751

Zheng, C., Wang, L., & Chai, C. S. (2023). Self-assessment first or peer-assessment first: effects of video-
based formative practice on learners’ English public speaking anxiety and performance. Computer
Assisted Language Learning, 36(4), 806-839. https://doi.org/10.1080/09588221.2021.1946562

Sofia Yanifah, Isah Cahyani, Novi Resmini, Encep Kusumah, Teti Sobari / Integrating Digital Microlearning into Pragmatic Instruction:
TikTok-Assisted Simulation in Negotiation Speaking Education



